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Glossary

Active listening

Listening attentively to what is being said, and then repeating (in the listener’s own words) what the listener thinks the speaker said.  The listener might use phrases such as  “I heard you say….” or  “Is it fair to say you….”  The listener does not have to agree – it’s enough for the speaker to know that he/she has been heard.
Antiseptic Bouncing


Sending the student out of the room on a task or errand.  You may want to set up some “errands” with the office (you need some classroom supplies, a Band-Aid, etc.) in the event that you don’t have a “real” errand, but want to give the student an opportunity to move, get out of the room temporarily, get some attention for appropriately completing the errand, and so on.  This also gives you a chance to get the rest of the class working, and they are less likely to respond to inappropriate behavior when the target student returns.  You can then work with the target student when he/she returns and get him/her caught up and working.
Bibliotherapy

Using of literature to teach problem solving, coping skills, social skills, perspective taking, and so on.
(see www.carnegielibrary.org/kids/booknook/booksbygrade.html   or  http://dpi.wi.gov/sped/ebdlitsosk.doc for “Linking Literature to Social Skill Development”.    You may also check with your school’s media specialist or local public library for resources.)
Behavior contracting

Contracting with the student so that the student completes something the teacher wants him/her to do and the student is then rewarded.  Contracts can be verbal or written, and should be positive.  The student should show an accomplishment; e.g., complete a task, participate in an activity,  remain outside for recess without fighting, solve a problem positively rather than by fighting.  Writing a contract can also help teach a student negotiating skills.  Be sure that the student has a reasonable chance of meeting the contract terms.

Classroom Meetings

An opportunity for teachers and students to discuss mutual concerns and solutions.  The tone of the meeting is always positive and there are ground rules to be followed (turn-taking, acceptable language, etc.).  The idea is to reach a conclusion, not to keep discussing the same topic over and over.

(See http://teachers.net/gazette/AUG00/marshall.html or www.education-world.com/a_curr/profdev012.shtml  )   

Comic Book Conversations 

Using word and thought bubbles and colors for emotions to help students identify the thoughts and feelings of people having a conversation (see www.thegraycenter.org) 

Cooperative Learning


Learning teams of students that work together.  Key features include division of labor, assignment of roles to students, face-to-face interaction, and interdependence wherein all student tasks are necessary for task completion.  (See www.cooplearn.org )

Direct Instruction 
Using a highly structured instructional approach geared to teaching the specific skills the student lacks.  The teacher uses telling, showing, modeling, demonstrating and prompting to get active responses from students.  It is focuses on teacher-directed instruction more than on independent seatwork.

Double dipping
Using bibliotherapy to teach both academics and social skills.  For example, using war or world conflict to discuss problem solving skills or compromise.
Empathy, teaching
See perspective taking below.
Engineered choices

Giving the student choices or structured options that are acceptable to both the student and the teacher. 
Errors in Thinking (Good Thinking, Changing Thinking)

Based on the premise that students may exhibit patterns of negative thinking and that they must change the way they think in order to change the way they act.  This type of intervention focuses on the idea that thought can control actions, students have the ability to control and change their negative, self-defeating thinking, and students can be taught  how to do this and reinforced for their efforts.  For example, a student may give up easily on a task, thinking “I can’t do this – I’m too stupid.”  The goal is to point out the error in thinking (“You can do this”) and help the student to try again.  Another example of a thinking error is failing to take responsibility for one’s own behavior:  “It wasn’t my fault – he made me.”
Feedback loop

Providing the student with an example of his/her behavior and describing the impact it had on the student and/or others.  Then ask the student if the outcome was what he/she intended.  If the response is “no”, then discuss more appropriate alternatives with the student.  If the response is “yes”, let it go and don’t argue – the student may be saying “yes” to cover up or appear tough, but your point has been made.
Foreshadowing

Telling students what will happen next, or at a certain time.  For example, “When the bell rings, we will be going to the music room” or “Tomorrow there will be a different schedule because…. And here is what will happen”
Group contingency

Group reinforcement that is contingent on individual student behavior or group behavior.  The entire group is reinforced or not reinforced.
Hero System

A behavior management approach in which a child’s appropriate behavior and/or improvement in behavior results in a reward to the entire group/class.  The student is then viewed as “hero” to peers.

Hurdle help

Providing the student with the help he/she needs to get through or past a difficult situation.  The student may not understand the directions or may get stuck on one of the steps of the problem or assignment.  Helping the student understand what he/she is supposed to do, or working with the student to get over the hurdle, may help to avoid escalating a disruptive behavior.

“I” messages

Stating feelings or directions in an “I” or “we” format.  The goal is to avoid using “you”, which can cause students to be defensive.  For example, instead of saying “You must be quiet”, you could say “We all need to be able to hear the instructions.”  The purpose is to tell the student what to do (rather than what not to do) and avoid being accusatory.  Another example would be to say “I feel badly when I hear that word.  Please use ________ instead.”
 Ignoring

If the behavior is relatively minor and will not escalate or spread to other students, it may be best to ignore the behavior and avoid reinforcing misbehavior.  Knowing what to ignore often is a result of experience with the student who is misbehaving – a process of trial and error.  What happens if you ignore the behavior – does it get worse as the student pushes for attention?  Does the behavior go away on its own?  Do other students get hooked into the behavior so that you now have a larger problem to address?

Modeling

Acting in a way that you want the student to imitate; using other students as role models for appropriate behavior.
Movement breaks

An opportunity for a student to stand up, move, stretch, wiggle, etc. in an acceptable manner and without distracting or interrupting other students.

Peer mediation

A process of conflict resolution that involves trained student mediators who use a structured process to meet with peers in conflict and try to help resolve the differences.  The process is about learning to get along, not about winning and losing.  It is not appropriate when criminal activities are involved

Perspective taking/teaching empathy

Putting yourself in someone else’s shoes – how would you feel if the tables were turned?  Helping students understand that their behavior impacts others and how.  It is often easier to teach this using examples (movie clips, TV shows, other scenarios, stories) to minimize student defensiveness.  Service learning (see below) is a useful tool, as is restorative justice (also see below) and “I messages” (“I feel frustrated when….”).  

Preteaching

Making certain the student knows the expectations and teaching the student how to meet those expectations before holding the student accountable.  For example, a teacher might say “When it is ‘study time’, you are to be in your seat, quiet, and working on unfinished assignments or reading silently.”

Power struggles

A battle of wills that typically results in a “win/lose” situation.  Example:  “Oh, yes, you will!  -  Oh, no, I won’t!”  etc.
Response cost

Loss of tokens or points earned in a token economy (see below) for misbehavior.  This is set up as part of the system and the student is aware of the potential cost ahead of time.

Be cautious if the points/tokens aren’t meaningful to the student.  The student should not be allowed to dig him/herself into a hole he/she cannot get out of in a reasonable manner or time.

Restorative justice

A response to misbehavior that focuses on identifying and repairing the harm done.  For example, the student might clean up the mess he/she made or “work off” damage done to materials or equipment.
Sensory Integration

The brain organizes sensory input (sight, hearing, touch, taste, smell) so that the person can function.  If all of that sensory information is not interpreted correctly, a student will experience problems.  These might include being overly sensitive to sound or touch, an unusually high or low level of activity, poor coordination, or poor organizational skills.  There are different activities for different outcomes (arousal, relaxation, etc.).  Consult the Occupational Therapists (OTs) in your building or district for more information.
Sensory Breaks (for arousal and for relaxation)

Time for activities that will help the student focus and participate.  These activities may be provided with a therapist or teacher, or may be things the student can do himself/herself such as using a small “fidget” toy to help maintain attention, moving rhythmically from one activity to another, having a water bottle or something to chew on, and so on.

Self monitoring


Students keep track of their own behavior on some type of chart, grid, or other recording form.
Service learning

Combines service activities with learning objectives so that both the server and the recipient both benefit.  This helps the student to learn empathy/perspective taking.  (See www.servicelearning.org )
Social Skills


Behavioral skills that allow students to interact more appropriately and productively with others and to cope with social situations.  Students may not have been taught appropriate behavior or may have difficulty reading social cues, with unexpected situations, or discomfort displaying a certain behavior.  In addition to teaching the behaviors, effective social skill instruction includes role playing and opportunities for the student to practice (with feedback) and generalize the behavior to a variety of settings.
Social Stories

A short story that describes a situation, concept or social skill.  Originally developed for students with autism spectrum disorders by Carol Gray, social stories are also sometimes used with children with emotional behavioral disorders and cognitive disabilities.  (See www.thegraycenter.org )
Team building

Activities that promote cooperation, trust and teamwork with a group, making the group stronger and more bonded.
Token economy

A system of tokens (stars, checkmarks, chips, etc.) or points that students can exchange for tangible rewards and/or privileges.  It may be classroom-wide or set up for an individual student through a behavioral contract.
Trapping

Systematic, careful design of instruction to promote success.  As a result, the student finds acceptance and motivation, and it promotes teacher/student relationships.

Verbal de-escalation

Talking to a student to help him/her calm down, regain control, and resume the activity or lesson.   In a crisis situation there are several phases and verbal interventions may vary depending on the phase as follows:

	Phase
	Student behavior
	Teacher response

	Anxiety


	Increasing anxiety; increasing motor or verbal behavior, or unusually quiet and withdrawn behavior; mild disruption


	Be supportive; don’t use ultimatums; give hurdle help; help the student see the problem as solvable

	Questioning, ignoring
	Student questions the teacher; student may ignore teacher direction


	Remain calm and businesslike; communicate clear expectations and stress the consequences of the desired behavior



	Refusal
	Student overtly resists or defies the teacher


	Remain calm and avoid a power struggle; offer realistic choices; provide the student with an option that protects the student’s dignity & allows him/her to save face



	Emotional release
	Student loses control – has little ability to listen or to reason at this point
	Provide support & safety.  If the student is crying, provide support and empathy; if the student is verbally aggressive, minimize the damage to others (move them out) and talk soothingly to the  student; if the student is physically aggressive, get assistance



	Tension reduction
	The student generally withdraws; he/she still needs time to regain self control; may need to prepare him/herself for consequences of the crisis situation 


	Provide acceptance and support; assist the student to return to classroom activities when that is appropriate


Vignettes

A short scenario that can be used as the basis for discussion of a particular behavior, social skill, difficult situation, etc.  It can be one that a teacher or student has created or could be a excerpt from a book, short story, video clip, and so on.  (See Social Stories).
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